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ABSTRACT

This  study  aims  to  explore  first-semester  students'  perceptions  of  using 
Grammarly as a supporting tool in English writing at STAIN Mandailing Natal 
(STAIN Madina). A qualitative descriptive design was employed, involving 10 
first-semester students from the English Education Department who had used 
Grammarly for at least one month. Data were collected through questionnaires, 
semi-structured  interviews,  observation,  and  documentation  of  students' 
writing  drafts  before  and after  Grammarly-assisted  revision,  then  analyzed 
using the Miles, Huberman, and Saldaña interactive model. The findings reveal 
that  students  generally  held  highly  positive  perceptions  of  Grammarly, 
particularly regarding its ease of use, accessibility, and usefulness in improving 
grammatical  accuracy,  understanding  errors,  and  accelerating  the  revision 
process. Grammarly was also found to increase students' self-confidence and 
reduce  writing  anxiety,  functioning  as  a  form  of  instant,  non-judgmental 
feedback.  However,  several  constraints  emerged,  including  dependence  on 
internet  connectivity,  limited  features  in  the  free  version,  occasional 
inaccuracies in suggestions, and the risk of over-reliance on the application. 
Documentation analysis further showed that Grammarly effectively addressed 
lower-order writing concerns (grammar, punctuation, word choice, coherence) 
but had minimal impact on higher-order concerns such as idea development, 
argumentation,  and  organization.  These  results  support  the  Technology 
Acceptance Model (Davis, 1989), confirming that perceived usefulness and ease 
of  use  drive  technology  adoption.  The  study  concludes  that  Grammarly 
functions best as a complementary tool that supports self-editing and learner 
autonomy rather than as a substitute for lecturer feedback, and recommends 
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balanced integration of technology with pedagogical guidance in EFL writing 
instruction.
Keywords: EFL  writing,  Grammarly,  self-editing,  students'  perceptions, 
technology-assisted learning

Introduction
Writing is one of the most essential skills in learning English as a foreign language. 

Through  writing,  students  are  able  to  express  their  ideas,  share  information,  and 
communicate their thoughts in a structured and meaningful way. Compared to speaking, 
listening,  and reading,  writing is  often considered the most complex skill  because it 
requires not only a good understanding of grammar and vocabulary but also the ability to 
organize ideas coherently. In the context of higher education, writing is not only a form of 
communication but also a tool for academic success. Students are expected to produce 
essays, reports, and research papers that meet academic standards. However, for most 
EFL (English as a Foreign Language) learners, mastering writing skills is still a major 
challenge.

Many students at STAIN Madina experience difficulties in writing English sentences 
correctly and effectively. Common problems include limited vocabulary, confusion in 
using appropriate grammar, and challenges in organizing their ideas into well-structured 
paragraphs. These issues often result in students feeling anxious or lacking confidence 
when writing in English. In addition, teachers sometimes face difficulties in providing 
immediate and detailed feedback due to limited time and a large number of students. As a 
result, some grammatical errors, such as incorrect tenses, subject-verb agreement, or 
word choice, often go unnoticed and uncorrected.

In recent years, technological development has offered many solutions to support 
language learning, especially in writing. One of the most popular tools used by students 
and teachers today is Grammarly. Grammarly is an online writing assistant that helps 
users check spelling, grammar, punctuation, and even the clarity of their writing. The tool 
can instantly detect errors and offer suggestions for improvement, making it very useful 
for students who want to enhance their writing accuracy and fluency. It also provides 
explanations for each correction, which can help students understand their mistakes and 
learn from them. In other words, Grammarly is not only a correction tool but also a 
learning aid.

The  use  of  Grammarly  in  academic  settings  has  become increasingly  common 
because it allows students to receive immediate feedback without waiting for the teacher’s 
correction.  This  can  encourage  learner  autonomy,  where  students  take  more 
responsibility for their own learning. Moreover, Grammarly’s user-friendly interface and 
accessibility make it easy for students to use on various devices, such as laptops and 
smartphones. With these features, students are motivated to write more frequently and 
revise their work more independently. However, despite its advantages, there are still 
questions about how students actually perceive this tool. Some may find it helpful, while 
others might feel too dependent on it or question the accuracy of its suggestions.

Understanding students’  perceptions  of  using  Grammarly  is  important  because 
perceptions influence attitudes and behavior  in learning.  If  students  have a  positive 
perception, they are more likely to use the tool effectively and continuously improve their 
writing. On the other hand, if they have a negative perception, they may rely on it less or 
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use it incorrectly. Therefore, studying students’ perceptions can provide valuable insights 
for  teachers  and  institutions  to  design  better  writing  instruction  that  integrates 
technology meaningfully.

At STAIN Madina, the integration of technology in English language learning is 
continuously being developed. The use of online tools like Grammarly aligns with the 
institution’s  goal  of  promoting digital  literacy  and supporting students’  independent 
learning. However, not all students are familiar with or confident in using such tools. 
Some  still  prefer  traditional  feedback  from  lecturers,  while  others  enthusiastically 
embrace digital assistance. This situation raises interesting questions about how students 
perceive Grammarly in their writing process — whether they see it as a helpful tool for  
learning or merely as an error-correcting application.

Based on these considerations, this research aims to explore students’ perceptions of 
using Grammarly in English writing, especially among first-semester students at STAIN 
Madina. Understanding their perceptions will help educators evaluate the effectiveness of 
Grammarly  as  a  writing aid and determine how it  can be integrated effectively  into 
English writing instruction. Moreover, it will contribute to the broader discussion on how 
technology can enhance students’ writing competence in EFL contexts.

Methods
This study employed a qualitative descriptive research design to explore students' 

perceptions of using Grammarly as a tool for improving their writing skills at STAIN 
Madina. A qualitative approach was selected because it enables researchers to understand 
participants' experiences, opinions, and interpretations of a particular phenomenon in its 
natural context (Creswell  & Poth, 2018).  The research was conducted at the English 
Education Department of STAIN Madina, North Sumatra, Indonesia, during the first 
semester  of  the  2025/2026 academic  year  (August–October  2025).  The participants 
consisted of ten first-semester students who had actively used Grammarly in completing 
writing assignments.  They were selected through purposive sampling based on three 
criteria: being first-semester students, having used Grammarly for at least one month, 
and being willing to participate voluntarily in the study. The researcher acted as the 
primary research instrument and was supported by a semi-structured interview guide, an 
observation sheet, and documentation, including students' writing drafts, Grammarly 
feedback  reports,  screenshots  of  revisions,  and  other  relevant  learning  materials  to 
strengthen the credibility of the findings.

Data were collected through semi-structured interviews, classroom observations, 
and documentation. The interviews, which lasted approximately 20–30 minutes for each 
participant, were conducted in either English or Indonesian according to the participants' 
preferences  to  obtain  rich  and  comprehensive  information  about  their  experiences, 
opinions, and perceptions of Grammarly. Classroom observations were carried out to 
examine  students'  interactions  with  Grammarly,  including  how  they  responded  to 
grammar  corrections,  vocabulary  suggestions,  and  writing  feedback  during  learning 
activities.  In  addition,  documentation  such  as  Grammarly  reports,  students'  writing 
assignments, revision drafts, and screenshots of the correction process was collected to 
complement the interview and observation data. The use of these three data collection 
techniques enabled methodological triangulation, thereby enhancing the trustworthiness 
and credibility of the research findings.
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The collected data were analyzed using the interactive model proposed by Miles, 
Huberman,  and  Saldaña  (2014),  consisting  of  data  reduction,  data  display,  and 
conclusion drawing and verification. During the analysis, relevant data from interviews, 
observations, and documentation were selected, organized, categorized into emerging 
themes, and presented in descriptive narratives supported by participants' quotations. 
The conclusions were continuously verified by comparing them with the original data to 
ensure consistency, credibility, and accuracy. The research procedure consisted of four 
stages: preparation, data collection, data analysis, and reporting. Ethical principles were 
maintained throughout the study by obtaining permission from the English Education 
Department of STAIN Madina, informing participants about the research objectives and 
procedures,  obtaining  their  voluntary  consent,  protecting  their  identities  through 
anonymity,  ensuring confidentiality,  and using all  collected data solely  for  academic 
purposes.

Findings and Discussion
The  findings  of  this  study  indicate  that  first-semester  students  in  the  English 

Education  Study  Program  at  STAIN  Madina  generally  have  positive  perceptions  of 
Grammarly as a writing support tool. The research employed a descriptive approach that 
integrated  quantitative  and  qualitative  data  collected  through  questionnaires,  semi-
structured  interviews,  and  documentation  analysis.  The  questionnaire  measured 
students' perceptions regarding ease of use, perceived usefulness, and constraints in using 
Grammarly, while interviews provided deeper insights into students' experiences and 
emotional responses.  Documentation analysis was conducted by comparing students' 
writing drafts before and after Grammarly-assisted revisions. The integration of these 
three data sources through triangulation enhanced the credibility and comprehensiveness 
of the research findings.

One of the most prominent findings concerns students' perceptions of Grammarly's 
ease of use. Most participants agreed that Grammarly is easy to access, integrates well 
with web browsers and word processors, and provides an intuitive interface with clear 
correction suggestions. These features enabled students, including those with limited 
experience  using  digital  learning  technologies,  to  operate  the  application  without 
significant difficulties. Students reported that Grammarly's real-time feedback helped 
them identify grammatical mistakes immediately, reduced their anxiety while writing in 
English, and encouraged them to revise their work more frequently. The simplicity and 
accessibility of the application also increased students' willingness to use Grammarly 
consistently  throughout  the  writing  process.  These  findings  support  the  Technology 
Acceptance Model (TAM) proposed by Davis (1989), which suggests that perceived ease of 
use  significantly  influences  users'  acceptance  and  continued  use  of  educational 
technology.

The findings also demonstrate that students perceived Grammarly as a useful tool 
for improving their academic writing. Participants reported that Grammarly contributed 
to  improving  grammatical  accuracy,  helping  them  understand  grammatical  errors, 
increasing their confidence, and accelerating the revision process. Rather than merely 
correcting  mistakes,  Grammarly  provided  explanations  that  enabled  students  to 
understand  the  reasons  behind  each  suggested  correction,  thereby  supporting  the 
learning process.  Furthermore,  students  stated that  the application allowed them to 
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complete revisions more efficiently, submit assignments with greater confidence, and 
devote more attention to developing the content of their writing instead of focusing solely 
on mechanical errors. These results indicate that Grammarly functions not only as an 
automated  proofreading  tool  but  also  as  a  learning  resource  that  facilitates  the 
development of students' writing competence.

Despite these positive perceptions, several limitations of Grammarly were identified 
by  the  participants.  The  most  frequently  mentioned  constraint  was  the  limited 
functionality of the free version, which restricts access to advanced feedback on clarity, 
tone, and delivery. Students also reported that Grammarly requires a stable internet 
connection,  which occasionally  interrupted their  revision process.  In  addition,  some 
participants  acknowledged  that  the  application  does  not  always  provide  accurate 
correction  suggestions  and  expressed  concern  about  becoming  overly  dependent  on 
automated  feedback.  These  findings  indicate  that  although  Grammarly  effectively 
supports lower-order writing concerns, it cannot replace students' critical thinking or 
lecturers' guidance in addressing more complex aspects of academic writing.

The interview findings further reinforced the quantitative results by revealing four 
dominant themes regarding students' experiences. First, Grammarly was perceived as a 
source of instant feedback that enabled students to identify and correct errors without 
waiting for lecturers' comments. Second, students reported increased confidence when 
submitting  assignments  after  reviewing  their  work  through  Grammarly.  Third, 
participants expressed dissatisfaction with the limitations of the free version, particularly 
the inability to access advanced writing suggestions without a premium subscription. 
Finally,  documentation  analysis  of  students'  writing  drafts  confirmed  noticeable 
improvements  in  grammar,  punctuation,  capitalization,  word  choice,  and  sentence 
coherence after using Grammarly. However, Grammarly showed minimal contribution to 
higher-order writing aspects, such as idea development, organization, and argumentative 
quality,  indicating  that  the  application  should  be  viewed  as  a  complementary 
instructional tool rather than a substitute for lecturer feedback.

Overall, the findings are consistent with previous studies indicating that Grammarly 
enhances students' confidence, learner autonomy, and writing efficiency through its ease 
of  use  and  immediate  corrective  feedback.  The  results  also  support  the  Technology 
Acceptance Model (Davis, 1989), which emphasizes perceived usefulness and perceived 
ease of  use as key determinants of  technology adoption. Nevertheless,  the identified 
limitations—particularly  the  restricted  features  of  the  free  version  and  Grammarly's 
inability to provide comprehensive feedback on higher-order writing concerns—confirm 
that the application functions primarily as an editing assistant rather than a replacement 
for the cognitive processes involved in academic writing or the pedagogical guidance 
provided by lecturers.
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Figure 1. Grammarly app interface

Conclusion
This study explored first-semester students’ perceptions of using Grammarly as a 

supporting tool for English writing at STAIN Madina. The findings revealed that students 
generally held positive perceptions of Grammarly in terms of its ease of use, accessibility, 
and  usefulness.  The  application  was  considered  user-friendly  and  appropriate  for 
students adapting to academic writing and digital learning environments. Grammarly was 
found  to  be  effective  in  improving  lower-order  writing  skills,  including  grammar, 
punctuation, capitalization, and word choice, while also increasing students’ confidence 
and reducing anxiety through immediate feedback that encouraged independent revision 
and learner autonomy. However, the study also identified several limitations, including 
restricted features in the free version, dependence on stable internet access, occasional 
inaccuracies in automated feedback, and limited effectiveness in addressing higher-order 
writing concerns such as idea development, organization, coherence, and argumentation. 
These findings suggest that Grammarly functions most effectively as a supplementary 
learning tool that supports self-editing while maintaining the essential role of lecturer 
feedback in developing academic writing skills.

The findings also provide important implications for English language teaching in 
higher education.  Lecturers  are  encouraged to integrate  Grammarly  into the writing 
process,  particularly  during  the  editing  stage,  while  guiding  students  to  evaluate 
automated feedback critically in order to strengthen metalinguistic awareness, learner 
autonomy,  and  grammatical  understanding.  By  reducing  time  spent  correcting 
mechanical errors, lecturers can devote greater attention to higher-order writing skills,  
including  critical  thinking,  coherence,  organization,  and  argument  development. 
Students are encouraged to use Grammarly as a learning companion rather than a final  
authority, reflecting on recurring errors to improve their long-term writing competence, 
whereas  lecturers  should  continue  to  facilitate  critical  discussion  of  Grammarly’s 
suggestions.  At  the  institutional  level,  STAIN  Madina  may  strengthen  technology-
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enhanced  learning  by  providing  Grammarly  Premium  access  and  professional 
development for lecturers. Since this study focused on students’ perceptions rather than 
measurable  writing  achievement,  future  research  is  recommended  to  investigate 
Grammarly’s  long-term  effects  on  writing  proficiency  through  longitudinal  or 
experimental studies and to compare automated feedback with teacher feedback across 
different contexts. Overall, Grammarly contributes positively to students’ grammatical 
accuracy, confidence, and learner autonomy; nevertheless, effective writing instruction 
still requires a balanced integration of educational technology, lecturer guidance, and 
students’  reflective  learning  so  that  Grammarly  complements  rather  than  replaces 
traditional writing pedagogy.
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